Such guidance, to be received by November 1, 2019, shall include reflections on:
a. Considering the CSU Task Force on the Advancement of Ethnic Studies Report and
campus context, “What learning outcomes specific to ethnic studies as derived from current
best practices and definitions of ethnic studies are to be included?”
Multicultural Subcommittee Response: Our sense is that specific learning objectives should not be
mandated at the system level but rather at the campus level. We would prefer to follow the
model currently used for GE where each requirement is described with a brief paragraph and
each campus creates their own specific learning objectives to meet that requirement. We found
the learning outcomes offered in the Ethnic Studies Task Force Report to be valuable, but didn't
make any determination as to whether these were sufficient/appropriate for our campus to
adopt.
After our meeting to develop our response, we got feedback from one constituent who offered
the following (the committee didn't discuss this, but I'm sharing it for your information) - I
think learning outcomes that demonstrate a 1) critical understanding of structural forces
(economic, colonial) that promote (have promoted) social, economic and political inequalities
and unsafe and polluted environments in diverse ethnic communities; and 2) a critical
understanding of the cultural practices, resources, beliefs, worldviews and cosmologies and
how they contribute to and help us gain a more complex understanding of human relationships
and humanity. (something like that, anyhow). So not just look at structural inequalities but also
the contributions of ethnic populations.
Ad Hoc Committee on the Multicultural Requirement Response: As our committee revisits a more
ethnic studies focused requirement, our revisions to our existing draft learning outcomes have
focused on the need to incorporate into the learning outcomes pedological strategies, such as a
classroom environment that actively engages students to think critically about multiple and
intersecting factors that impact individuals and groups or service learning and professional
development opportunities that reflect the ethos and practices of ethnic studies. This discussion
is in recognition of centrality of empowering pedagogical strategies to the ethnic studies courses
both at its founding and today.
The draft learning outcomes listed below reflect minimal revision from our work last academic
year and have not been fully vetted by our committee to better align with an ethnic studies
requirement. Please think of them as working drafts.
Through courses within the requirement, students will be able to:
1. Discuss the historical and/or contemporary intersectional experiences and perspectives of
historically disenfranchised populations, including non-dominant social, economic, and/or
cultural groups.
2. Identify how factors such as power, privilege, and/or oppression shape the histories, lives,
places, and cultures of historically disenfranchised populations.
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3. Implement critical self-awareness and understanding of how students are situated within
systems and structures of power, privilege, and/or oppression in relationship to others
within a diverse society.
4. Engage in critical discussions of how greater equity, inclusion, and social justice can be
achieved within their communities.
Ethnic Studies Program Response: The following are learning outcomes that we believe should be
central to an ethnic studies requirement:
1) To describe the histories and experiences of the traditionally underrepresented groups in the
U.S.: Native Americans, African Americans, Chicano/a/x-Latino/a/x, and Asian
American/Pacific Islanders.
2) To examine systems of oppression that impact marginalized populations, including White
supremacy, (settler) colonialism, hetero-patriarchy, transphobia, and islamophobia.
3) To demonstrate and apply the fundamental concepts, principles, pedagogy, and methods of
Ethnic Studies, including those that center participatory, community responsive, critical,
intersectional, decolonial, and social justice approaches.
UEPC Response: Committee agrees most with the Multicultural Subcommittee’s response.
b. Consideration of the tradeoff in having the ethnic studies requirement as a stand-alone
graduation requirement versus as a required GE overlay (e.g., separately, within the major, or
upper- or lower-division GE or parts of both?).
Multicultural Subcommittee Response: After just completing a major revision to the GE program, it
seems unwise to require another overhaul. We feel that this should be a stand-alone graduation
requirement that can be satisfied through GE classes, in the major (to avoid burdening
programs that already have a high unit-requirement), or via electives.
Ad-Hoc Committee on the Multicultural Requirement Response: There was much discussion
surrounding this item. Our committee recommends a stand-alone graduation requirement with
a separate committee responsible for reviewing and approving courses that satisfy the
objectives of the requirement. This was passed by our Academic Senate and faculty last year
and the new subcommittee is now up and running.
Even though the Multicultural Requirement is a stand-alone graduation requirement, our
committee proposed that the requirement could also be fulfill GE or major coursework if the
chosen course is approved and fulfills all relevant requirements. In other words, a Multicultural
Requirement course could be double or even triple counted to fulfill various requirements.
One important note to make about the new UEPC subcommittee created based upon our
proposal: as our proposal mandates and creates more robust processes for approval and (more
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importantly) review/recertification, our committee felt that moving the requirement out of GE
had the additional benefit of allowing us to create a committee that would focus solely on
multicultural requirement courses for fulfillment of the required objectives and undertake the
time consuming work of recurring review/recertification.
It is important to note that our committee is currently functioning under an assumption that the
revised Multicultural Requirement and potential ethnic studies requirement are one and the
same. The comments above reflect this assumption. However, we acknowledge that they could
very well be separate requirements that follow different guidelines within the curriculum.
GE Subcommittee Response: We do not think that making the ethnic studies requirement a GE
overlay is feasible at present, for a variety of reasons we’re happy to discuss and clarify if need
be (for one thing, we are presently in the midst of recertifying all GE courses here and this
would not be a good time, to put it mildly, to revise language in GE outcomes). The only option
left is therefore to treat it as a stand-alone graduation requirement.
Stuart Wooley Response: A rush to get a new baccalaureate degree requirement through Senate
by Nov 1 may be a stretch and I do not see it as necessary. Of course, if the degree requirement
suggested by Robert is simply a replacement (new name, new definition, outcomes, assessment,
committee charge) of the current 3-unit multicultural requirement, not a 3-unit addition to
degree requirements, that would be more desirable and an easier sell to faculty. Replacing the
multicultural—not adding a new 3-unit requirement—would also help our numerous transfer
students and relationships with community colleges. If that requirement were coordinated with
the GE program, such that many/most of the courses that satisfy the ethnic studies requirement
also satisfy some GE requirement, that would also be useful and is our current multicultural
requirement model (that works). In fact, we have a goal in the UD GE that, while not targeting
ethnic studies specifically, it could support this initiative.
Ethnic Studies Program Response: We want the ethnic studies requirement to be a stand-alone
graduation requirement. It can overlay with GE (upper or lower-division) if the course is within
the Ethnic Studies major OR if the CSUs reinstate an area specific for Ethnic Studies (much like
how area G functioned on our campus and area F at CSU Northridge). However, this area
would NOT be multicultural but renamed to be ethnic studies (or a version of this, like critical
race and ethnic studies). Below we provide a statement as to why “multiculturalism” is not
acceptable to us.

UEPC Response: Committee agrees on having a required GE overlay versus a standalone graduation requirement.
c. Should implementation allow for campus-specific additions to the requirement (consistent
with the spirit of requirement)?
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Multicultural Subcommittee Response: Yes, as we described in our answer to the first question, we
feel that each campus should be allowed to meet the requirement in a way that is consistent
with the spirit of the requirement while also meeting the specific needs of the individual
campus.
Ad Hoc Subcommittee on the Multicultural Requirement Response: Implementation should allow for
campus-specific additions to an ethnic studies requirement to allow for best practices that
support their student population and community at large. Such additions should remain
consistent with the spirit of the requirement.
Ethnic Studies Program Response: We believe that campus-specific additions to the requirement is
fine so long as it is consistent with the spirit of the requirement (and fundamental principles of
the field).
UEPC Response: Committee believes that campus-specific additions to the requirement should
be allowed.
d. What best practices should be encouraged for campuses to adopt in their course evaluation
and approval processes for meeting the learning outcomes specific to ethnic studies in order
to maximize consistency and integrity of the requirement?
Multicultural Subcommittee Response: We didn't have a concise answer to this, but did discuss the
benefits of having ethnic studies faculty "consult" on courses that are intended to meet this
requirement for initial certification and for new proposed courses once the requirement is
enacted. We discussed the benefit of funded reassigned time or overload pay for the ethnic
studies faculty during the initial certification period, as this could be extensive workload that
calls upon their disciplinary expertise. We also talked about the need for faculty development
support to enhance expertise in CRT and other elements of ethnic studies scholarship. We also
discussed whether faculty might need to be trained/approved/certified to teach these courses
(much like some campuses require certification to teach online courses), in addition to courses
being approved as meeting the requirement. We noted the attempts to ensure faculty teaching
WP courses are doing so in a manner that meets expectations, but that there really is no means
by which to prevent someone from teaching the WP course if a department chooses to assign it
to them. We are concerned that faculty who are underprepared/under supported for teaching
ethnic studies courses might be assigned to do so, thus potentially undermining the quality of
this learning experience.
GE Subcommittee Response: If the Ad Hoc Subcommittee on the Multicultural Requirement
develops learning outcomes as part of their ongoing process, then there is already a committee
designed just for this. The multicultural subcommittee of UEPC currently includes one Ethnic
Studies professor and another professor affiliated with the Ethnic Studies minor. This faculty
governance committee is charged with course evaluation and approval. Including specialists in
ethnic studies (and we have none on the GE Subcommittee) on the committee that determines
student learning outcomes and evaluates and approves courses is crucial as a best practice to
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ensure that the learning outcomes specific to ethnic studies will be consistently implemented in
fulfilling the proposed requirement.
Ethnic Studies Program Response: Each campus should have a specific curricular committee that
will review and approve learning outcomes of the ethnic studies requirement, developed and
approved by Ethnic Studies units at each respective campus. The majority of the members of
this ethnic studies requirement committee must be TT faculty who are formally trained in
Ethnic Studies (i.e, Ethnic Studies, African American Studies, Asian American/Pacific Islander
Studies, Native American Studies, and/or Chicano/Latino Studies) or be TT faculty who are
currently teaching in an Ethnic Studies unit. To provide an example, if the committee has 5
people, then three must be of or from the discipline of Ethnic Studies.
University Writing Committee Response: A committee should be given the authority to approve
and evaluate courses that fulfill the requirement. This committee would give initial approval (as
we do for GE and Writing Proficiency courses). Then, in a multi-year cycle, the committee
would confirm that courses still meet the requirements/learning objectives. The committee must
have the authority to de-certify courses if necessary.
The guidelines for the courses must be clear, and part of a policy that has gone through
governance. This would be parallel to General Education and Writing Proficiency.
There should also be a process for petitions, either for substitution or waiving of requirement.
There should be clear guidelines for reasons to approve a petition, and clear identification of
who must review/approve the petition.

UEPC Response: Committee agrees with the University Writing Committee’s Response.
e. What would be the earliest feasible and appropriate date for implementation?
Multicultural Subcommittee Response: Based on the deadlines for catalog revisions, the schedules
of the ASCSU and the Board of Trustees, the internal campus processes required, and the need
for the CCC's to articulate courses to the requirement, we don’t think these changes could be
mandated to be implemented any earlier than Fall 2022 (but if some campuses can comply
earlier, that's great).
GE Subcommittee Response: The committee recommends soliciting widespread campus input
regarding the implementation of an ethnic studies graduation requirement from as many
interested parties as possible.
Ethnic Studies Program Response: We believe the earliest and appropriate date for
implementation is fall of 2021. To do this, we believe that each Ethnic Studies unit at their
respective campus should have at least 4 additional tenure track faculty lines. This is
particularly important since Ethnic Studies faculty, especially those of color, are often taxed
with emotional labor and extra responsibilities that other faculty, including mentoring a large
5

number of underrepresented students, establishing and maintaining ties with local
communities, and conducting relevant programming to improve campus climate.
Anticipating the ethnic studies requirement, we advocate that for AY 2019-2020, the CSU
system grants at least two TT faculty lines for each Ethnic Studies unit throughout the system to
assist with the development and implementation of the requirement starting in the fall of 2020.
One of these faculty lines should be a faculty coordinator of this requirement (to serve, develop,
and oversee curriculum committee and implementation process). The following AY 2020-21, the
CSU system provides at least two more TT faculty to help with the teaching of the requirement
starting in the fall of 2021. Thus, by the fall of 2021, each Ethnic Studies unit should have at least
four TT faculty lines to meet the curricular and administrative needs of this requirement. (For
CSUs that do not have an established Ethnic Studies unit or one with at least four TT faculty
lines already--each representing the four racial/ethnic areas of the field--these campuses require
more than four TT faculty lines for equity purposes).
UEPC Response: Committee agrees earliest feasible and appropriate date for implementation
would be Fall 2022.
f. What is other feedback important to the process?
Ethnic Studies Program Response: The Ethnic Studies program at CSU Stanislaus unequivocally
supports AB 1460. Thus, we believe that the ASCSU resolution towards implementation of an
ethnic studies system requirement must follow AB 1460 as close as possible. As the Ethnic
Studies on the Advancement of Ethnic Studies report demonstrated, Ethnic Studies has been
historically neglected. In addition, the CSU System serves majority students of color, the
majority who are of first generation and working-class backgrounds. At CSU Stanislaus, we
experience a hostile campus climate, including students, staff, and faculty who uphold white
supremacy. Thus, an ethnic studies requirement (that is critical, intersectional, and decolonial,
that advocates for social justice and works towards empowering students and marginalized
communities) is long overdue. Many campuses, including our own, already have a
“multicultural” or “diversity” requirement, and we do not think it is acceptable to fold in (or
reshape) an ethnic studies requirement into this, which we explain below.
Diversity is often interchangeable with multiculturalism when describing, identifying, or
valuing cultural differences, which may amount to numerical representations of a variety of
people. However, the rhetoric/ideology that stems from diversity is problematic and limited,
and academic and mainstream sources provide several critiques. One is that the term is an
empty buzzword that, at best, serves as a symbolic commitment to the issue of diversity while
doing very little to alter the structural components to improve the experience of those who
embody the description. In other words, the commitments to diversity are often "nonperformative" and do not bring substantial change to what they name. While affirmative action
emerged in the 1960s and 70s as a form of making institutional amends for structural
discrimination by transferring opportunities from those in power with a marginalized minority,
the ideology of diversity suggests that difference should be celebrated with no required trade6

offs. At least since the turn of the 21st century, diversity is increasingly used as a solution
and/or "proof" that institutions do not have a problem with racism and an imbalance of power.
As such, the increasing institutionalization of diversity works to obscure racism and other forms
of structural discrimination, and the term is used in educational policies and practices to further
protect whiteness and reinforce the status quo rather than work toward equity and social
justice. To do the latter would point toward working to dismantle structural disparities that are
associated with social advantages and oppression.
Attached we provide two short essays that provide a general history and contemporary
challenges and pedagogy of Ethnic Studies. Please distribute these to the campus community so
that when there are forums, people are informed about the field. Below is a bibliography that
provides more information on why “diversity” and “multiculturalism” are outdated terms that
do not meet an ethnic studies requirement that fits the vision of our Ethnic Studies program at
CSU Stanislaus and elsewhere.
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Celebrating Ethnic Studies at 50
Ethnic Studies emerged in 1969 as a demand for social justice in the Bay
Area. Facing a global right turn and resurgence of white nationalism across
the globe, its study today is more important than ever.

A

s activist Victoria Wong said earlier this year,
speaking before a rally at UC Berkeley, 50 years
ago, “the people—sons and daughters of farm
workers and waitresses, gardeners and maids, soldiers
and nurses, chiefs and warriors, garment and laundry
workers, slaves and immigrants, doctors and soldiers,
and concentration camp survivors” came together to
fight for Ethnic Studies.
The field of Ethnic Studies emerged as an antidote
to oppression, and its study today is more important
than ever given the global Right turn and reification
of white supremacy in the U.S. and abroad. Fifty years
after the emergence of Ethnic Studies as a discipline,
generations of activists and academics alike have
gathered for a variety of talks, conferences, and rallies
to commemorate its anniversary.
A ch arged political global contex t bir t hed
Ethnic Studies. The mid-20 th century saw a wave of
decolonization across the world. In Southeast Asia,
French Indochina reached its final end after many
bloody battles. In the Caribbean, revolutionaries in
Cuba overthrew the dictator Fulgencio Batista and
defied the U.S. powers that controlled the island. In
Africa, widespread unrest and revolutions took place
in northern and sub-Saharan colonies such as in
French Algeria, the Belgian Congo, British Kenya, and
Portuguese Angola. In the United States, the Cold War,
the Civil Rights movement, anti-Vietnam War protests,
police brutality, assassination of critical figures, and
Black, Brown, Asian-American, Indigenous, feminist,
and gay liberation activism marked the socio-political
climate. As politics and protests intensified across the
globe, so did repression and state violence, such as
the 1968 Mexico City Tlatelolco massacre of students,
workers, and urban poor.
Ethnic Studies as an interdisciplinary field formally
emerged in the San Francisco Bay Area in 1969 in the
232
		

wake of the Third World Strike. San Francisco State
University (SFSU) initiated a strike on November 6,
1968, and UC Berkeley started their own on January
22, 1969. The strikes responded to a series of escalating
issues at SFSU, including failed attempts to institute
a Black Studies department and suspending George
Mason Murray—who was Black, Minister of Education
for the Black Panther Party, anti-Vietnam war, and
critical of racism—from serving as an English instructor.
Students formed the Third World Liberation Front
(TWLF) coalition, which consisted of Black, Chicano,
Asian American, and Native American students, and
their allies, particularly white students from Students
for a Democratic Society (SDS). The TWLF worked in
collaboration with faculty and community members to
carry out the strike, which became challenging, costly,
and bloody. The strike involved numerous arrests,
violence, and government repression, including many
injuries. At UC Berkeley, in addition to police violence
and dropping tear gas on activists, then Governor
Ronald Reagan announced a “state of emergency” and
authorities called the National Guard on campus.
The Third World Strike became the longest
student strike in the history of the country, lasting
five consecutive months at SFSU. Finally, the
coalition entered negotiations with the university
administrations, ending the strike. UC Berkeley
instituted the Department of Ethnic Studies on March
7, 1969, and SFSU established the College of Ethnic
Studies on March 20, 1969—the first of their kind.
Since then, various institutions have established
hundreds of Ethnic Studies programs and departments
across the country.

Looking Forward, Looking Back

E

thnic Studies as a field transformed the traditional understanding of what the academy counts as
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A Third World Liberation
Front March at the
University of California,
Berkeley, in 1969.
(Courtesy of University
of California, Berkeley,
Chicano Studies Program
Records, CS ARC
2009/1, Ethnic Studies
Library, University of
California, Berkeley)

knowledge, while it simultaneously challenged the
epistemic racism of the modern Western university and Eurocentric imperial culture. In addition, the
field diversified the academy through hiring faculty of
color and creating curricula that centered race/racism,
imperialism, colonialism, power relations, and social
change in their approach—critical topics for understanding the world from new perspectives—to work
towards the liberation of all people and society.
The approach of Ethnic Studies is also noteworthy
for its emphasis on community-centered and culturally
significant pedagogy more inclusive towards oppressed
peoples. Recently, researchers from Stanford University
gathered data from three San Francisco high schools
that had participated in a pilot Ethnic Studies program
(2010 to 2014). The study revealed that marginalized
high school students who took Ethnic Studies courses
had better attendance and academic performance than
those who did not.
At the same time, Ethnic Studies has since its
inception faced many institutional and political
obstacles. These challenges include reduced budget
allocations, lack of autonomy, racist ideologies, and
reactionary public policy measures and laws. For
example, Arizona legislators in 2010 approved House
Bill 2281, which banned Ethnic Studies courses at the
high school level in Tucson. The bill banned courses
that allegedly promoted resentment toward a class
or race of people, were intended for students of a
particular ethnic group, encouraged ethnic solidarity

instead of treating students as individuals, or endorsed
the overthrow of the U.S. government.
A California State University (CSU) Task Force
on the Advancement of Ethnic Studies January 2016
report found that across the CSU system, the reduction
of resources disproportionately affects Ethnic Studies
departments. In spring 2016, students at SFSU went
on a hunger strike in order to demand a substantial
budget increase for the College of Ethnic Studies.
In 2017, U.S. District Judge A. Wallace Tashima
permanently overturned the 2010 ban on Ethnic Studies
in Arizona public schools, deeming it motivated by
discriminatory racial and politically partisan purposes.
Also in 2017, Oregon approved HB 2845, which
requires Ethnic Studies curricula for K-12 students
in the state. In 2019, California Assemblywoman Dr.
Shirley Weber authored AB 1460, which would make
Ethnic Studies a graduation requirement across the
CSU system. This year, California delegates voted to
support AB 331, which authorizes California school
districts to require an Ethnic Studies course as part of
graduation requirements beginning in the 2024-2025
school year.

Commemorating the Movement

I

n honor of the field’s 50th anniversary, Bay Area universities organized events to commemorate the Third
World Strike and the founding of Ethnic Studies. The
College of Ethnic Studies at SFSU opened an event series from November 8-10, 2018, featuring a keynote
Fall 2019 | NACLA  — REPORT ON THE AMERICAS

NACLA_51-3_v3.indd 233

233

8/20/19 7:51 PM

address by the actor, director, and producer Danny
Glover, who is also a former SFSU student and veteran
Third World Striker. In addition, in Spring 2019 the
SFSU library featured an “Images of Protest” exhibit that displayed political posters created by students
and faculty during the strike, as well as other relevant
artwork, ephemera, and video footage. The event series culminates in October 2019.
UC Berkeley also organized a variety of events
around the anniversary. On Saturday, October 6, 2018,
the Multicultural Community Center at UC Berkeley
hosted a TWLF anniversary gathering where veteran
strikers spoke with current students, community
members, and event participants. On January 22,
2019, students and activists rallied at noon on the
Sproul Hall (also known as Mario Savio) steps to
commemorate the Third World Strike at UC Berkeley.
At the rally, veteran strikers—including Jeff Leong,
LaNada War Jack, Ysidro Macias, and Oliver Jones—
read their list of the original 1969 demands, which
included implementing the Third World College,
something UC Berkeley has yet to do. Other speakers,
including current UC Berkeley professors and students,

spoke about the importance of Ethnic Studies in facing
the challenges posed by the current political climate
and the neoliberal university setting that seeks profit
from a public good and serves corporate interests.
The culminating four-day event, “Seeds of Resistance,
Flower of Liberation: Voices from 50 years of Student
of Color Activism at UC Berkeley,” occurred in late
April, and included an archival exhibit reception at
the Ethnic Studies library, plenary panels, keynote
speakers, art and performances, political education,
and community dialogues at both UC Berkeley and
Sylvia Mendez Elementary School.
Other universities also commemorated the 50 th
anniversar y of Ethnic Studies, including CSU
Stanislaus, which put on its third annual Ethnic
Studies conference this year. The conference began
by acknowledging the ancestral lands of the Yokut
people and with song and drum by Val Shadowhawk.
Over two plenary sessions, scholars gathered alongside
1960s activists and representatives from Decolonize
This Place, an action-oriented movement in New York
City centering around Indigenous struggle, Black
liberation, Palestinian liberation, the plight of global

Dr. Harvey Dong stands before veteran strikers, students, and community activists on the Sproul Hall steps at UC Berkeley on
January 22, 2019. (XAMUEL BAÑALES)
234

NACLA  — REPORT ON THE AMERICAS | VOL. 51, NO. 3

NACLA_51-3_v3.indd 234

8/20/19 7:51 PM

We must reframe the field of Ethnic Studies as a step towards
pushing the university to decolonize and employ hiring and
staffing practices that are consistent with the ethos of the field.
wage workers, and de-gentrification. Along with
spoken word and art performances, the conference
also highlighted local activists and original student
films about social change.
Outside of universities, the San Francisco Public
Library held a series of events and exhibits to honor
the legacy of the field, hosting authors and poets to
present their work, celebrate, and express solidarity
with the spirit of the strike. The Asian American
Political Alliance—one of the central student groups
of the TWLF at UC Berkeley—received a historic
plaque placement on November 10, 2018, at the
location (2005 Hearst Avenue) where it held its first
and subsequent meetings.
Given the current political climate charged with
hate and hostility—particularly against undocumented
immigrants, Muslim communities, LGBTQ people, and
other marginalized populations—commemorating
Ethnic Studies on its 50 th anniversary is particularly
important because it provides epistemic medicine to
heal and move beyond violence, trauma, colonization,
and other forms of oppression.

Towards the Future

T

oday, the field of Ethnic Studies has grown and
adjusted to changing contexts and configurations.
Scholars, activists, and students are increasingly
interpreting the world through the lens of decoloniality
and intersectionality—doing the work of decolonial
thinking articulated around race, ethnicity, gender,
sexuality, and nation. The field is centering contemporary
critical topics, such as settler-colonialism, anti-Black
racism, and Islamophobia. In addition, Ethnic Studies
is incorporating more conversations about its activist
origins and the role of oppression and protest into
academia and society.
Demographic shifts in the U.S. point to a future
where the white population becomes a “minority”
as universities become more ethnically/racially
“diverse.” However, demographic shifts and more
attention to “diversity” do not necessarily create
equity or transform colonizing hierarchies and power
relations. Rather than developing Ethnic Studies in
anticipation of such changes, the university privileges

liberal multiculturalism—premised on celebratory or
problematic understandings of “identity politics”—
and instituting or supporting academic fields that
might overlap in subject matter but may be watered
down or perceived as “less threatening.”
In its current iteration, the field should continue to
actively challenge and call attention to racism, power
relations, and the inner-workings of the neoliberal
university, which includes how it implicates and
seduces marginalized scholars and students to conform.
In addition, Ethnic Studies should further question our
academic training, pedagogy, curriculum, means of
evaluation, and ways of relating to one another.
Furthermore, more people should learn about the
activist origins of Ethnic Studies and their legacy
today. Scholars should center foundational aspects
of the field’s past in their teaching and/or research,
such as through engaging and serving marginalized
communities and helping people to solve problems
in society, not only theoretically but also in practical
and experiential ways. This approach would further
connect Ethnic Studies to anti-oppression movements
happening on the ground, allowing the field to further
adapt to new political conjunctures and continue to
remain relevant. Finally, we must reframe the field of
Ethnic Studies as a movement towards pushing the
university to decolonize, which includes implementing
hiring and staffing practices that are consistent with
the ethos of the field.
As I have argued before, the future of Ethnic
Studies is in its activist past, which means that
strategic mobilization is imperative to develop the
field/movement. Thus, let us learn from the strategies,
shortcomings, and outcomes of the Third World Strike
to build new critical horizons of transformation and
n
empowerment in the university and beyond. n

Dr. Xamuel Bañales is Assistant Professor and director of Ethnic

Studies at California State University at Stanislaus, and the
co-editor of the special journal for the Ethnic Studies Review
commemorating the 50th anniversary of Ethnic Studies. Published
in the fall of 2019, the journal will feature a variety of essays,
including reflections from participants of the Third World Strike.
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