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Essay 4 - Educational Quality and Core Competencies 
 
Introduction 
At both the undergraduate and graduate level, Stanislaus State faculty have established Institutional 
Learning Goals that define expectations for graduates. At the undergraduate level, through university 
review and approval of the Baccalaureate Learning Goals, the University has clearly indicated outcomes 
for Stanislaus State graduates. Among these outcomes are the five WSCUC core competencies, plus a 
sixth signature competency, civic engagement, that was developed in consultation with Stanislaus State 
governance. Stanislaus State has dedicated six faculty learning communities (FLCs) to develop strategies 
for the assessment of these six competencies at or near graduation. The strategies, including methods 
and tools, will serve as resources available to faculty across all programs in the assessment of core 
competencies at or near graduation, within the context of their course- and program-level assessment.   
 
Each FLC is responsible for leading and facilitating a broad-based discussion on their respective 
competency. For their respective areas, each FLC was tasked with working toward the following charge, 
established in consultation with the Senate Executive Committee in Spring 2017:  

• Defining the competency; 
• Recommending an institutional standard of performance for the competency at or near 

graduation that is appropriately ambitious;  
• Identifying assessment measures for the competency that will demonstrate the extent to which 

students’ performance meets the institution’s standard of performance;  
• Reporting to Academic Senate and other stakeholders, including plans for areas where 

improvement is needed (including criteria, timeline, and metrics for judging progress); and  
• Encouraging integration of the competency into the curriculum through professional 

development activities designed, developed, and facilitated by the FLC (these activities may take 
a variety of forms).  

 
The six FLCs have been in existence for different periods of time, with varying charges at different stages 
of their existence. The Quantitative Reasoning FLC was established Fall 2013 and the Information 
Literacy FLC was established Fall 2016, and both have remained active. A Critical Thinking FLC was 
established Fall 2012, and was active for a year. The remaining three FLCs were established in Spring 
2017, and now all six FLCs are active and were brought together with a common charge and cross-
college membership structure (Exhibit #), with input and approval from the Senate Executive 
Committee. Because some of the FLCs have been working in their respective areas longer than others, 
they are all at different stages. Regardless of their evolutionary stage, the cross-college FLCs are 
developing assessment methods and tools that will serve as resources available to faculty across all 
programs in the assessment of core competencies at or near graduation, within the context of their 
course- and program-level assessment designed within each program. 
 
At the graduate level, the University established Graduate Learning Goals for all graduate students at 
Stanislaus State. While the Graduate Learning Goals are distinct from the Baccalaureate Learning Goals 
in terms of intensity and level, both the undergraduate and graduate goals require competency in the 
core areas of written and oral communication, quantitative reasoning, critical thinking, information 
literacy, and civic engagement and responsibility. Essay 3 provides an extensive description of graduate 
education assessment, for which the Graduate Student Learning Goals, including these core 
competencies, serves as a foundation. Exhibit # displays the alignment between the graduate level core 
competencies, Program Learning Outcomes, and the Graduate Learning Goals, demonstrating how 
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direct assessment of student learning in the core competencies is accomplished through regular 
program-level assessment described in Essay 3. 
 
Further described in this essay is the following: an overview of each of the six FLC’s work; a discussion of 
how core competencies are assessed at or near graduation at the program level within undergraduate 
academic programs; and finally, a discussion of how we bring it all together as a learning-centered 
institution, examining multiple sources of data related to core competencies.  
 
Six Faculty Learning Communities 
While the six Core Competencies FLCs were tasked in Spring 2017 with the same charge, each group has 
designed its own work plan to achieve its goals, and the focus of the FLCs has shifted in response to 
faculty feedback with regard to the FLCs’ role in institutional assessment. As indicated above, this 
feedback has led to a refined focus on serving as a resource – developing methods and tools available to 
faculty across all programs that can be incorporated into coursework and/or program-level assessment. 
As the FLCs continue their work, resources will be made available for use by departments and faculty via 
university websites (Faculty Center for Excellence in Teaching and Learning and Office of Assessment). 
Development opportunities will be made available to discuss incorporation of strategies into course 
activities and course- and program-level assessment. 
 
Each FLC is comprised of five faculty members – one from each college and a Facilitator (see Exhibit # for 
the membership list). Co-Leads of the Core Competencies FLCs, the Information Literacy FLC Facilitator 
and the Assessment Specialist, bring together the FLC Facilitators monthly to share updates on their 
respective FLC progress, discuss issues experienced in their work, and share suggestions and best 
practices with each other. Below is an overview of the work of each of the six FLCs, with a more detailed 
description of the FLCs’ work plans and timelines presented in Exhibit #.  
 
 Critical Thinking/Creative and Analytical Problem Solving FLC. 
In the first year (2012/13) of the Critical Thinking FLC (then named GE Critical Thinking FLC), the group 
was charged with the following: 

• Refine selected GE learning outcomes; 
• Develop rubrics for assessment of GE learning outcomes; 
• Develop/identify sample assignments for pilot implementation; 
• Individually implement the course assignments and apply rubric; 
• Share findings with the FLC and, if necessary, revise the rubric; and 
• Send rubric to GE subcommittee for approval. 

 
Committee membership included the faculty chair, representation from each academic department 
approved to teach Critical Thinking (GE Area A3) courses (Philosophy, English, and Communication 
Studies), the Director of the Faculty Center for Excellence in Teaching and Learning, and the Faculty 
Director of GE (FDGE). Key outcomes of the work in this first year included:  

1. Delineated the pressures surrounding critical thinking including how it is understood, various 
definitions, and multiple pressures; 

2. Acknowledged practical limitations and focused the work on a reasonable project—A3 goals; 
3. Brainstormed on “what is important” when teaching critical thinking (A3); 
4. Sought common ground among the disciplines currently teaching critical thinking;  
5. Created categories and sub-categories to be applied to a rubric; 
6. Created a trial rubric (Exhibit #); 

http://catalog.csustan.edu/preview_program.php?catoid=19&poid=2696
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7. Each FLC member applied the rubric to 3 papers; 
8. Exchanged papers to check on reliability within the rating process; and  
9. Met to revise/clarify our rubric and discuss the possibility of creating a narrative rubric.  

In their final report (Exhibit #), the FLC offered long-term recommendations, among them, to continue 
discussion of critical thinking assessment and GE assessment as a clearly shared vision of GE emerges on 
our campus.  
 
Taking into consideration the work of the 2012/13 FLC, a new FLC was established Spring 2017. The new 
FLC, now called the Creative and Analytical Problem Solving (CAPS) FLC, has a new charge of assessing 
and evaluating progress toward CAPS at or near graduation. The process of identifying markers and 
assessment methods will include a multi-stage survey of the university community. After data from the 
surveys are analyzed, the committee will create a rubric for assessment of CAPS and will pilot the rubric. 
This will inform a final draft of the assessment rubric, which will be provided along with suggestions for 
implementation.  
 
 Quantitative Reasoning FLC. 
The Quantitative Reasoning FLC (also referred to as Quantitative Literacy FLC) was initially established 
Fall 2013, when the Director of the Faculty Center for Excellence in Teaching and Learning (FCETL) and a 
Professor of Computer Science and Cognitive Studies applied for and received a grant from the CSU 
Institute for Teaching and Learning (ITL). The Quantitative Reasoning FLC, co-facilitated by the FCETL 
Director and the Computer Science and Cognitive Studies Professor, through its grassroots faculty work, 
has established a definition of Quantitative Reasoning, rubrics for the assessment of quantitative 
reasoning skills, and has engaged faculty across the University in developing pedagogical materials for 
quantitative reasoning that can be utilized across disciplines. Disciplines participating in this process 
include Modern Language, Sociology, Teacher Education, Philosophy, Physics, Cognitive Studies, 
Computer Science, Mathematics, and Chemistry. The co-facilitators presented their work at the CSU 
Chancellor’s Office Quantitative Reasoning Workgroup meeting, April 22, 2016 (Exhibit #). Their 
presentation, along with other useful materials, are available on the FLC’s website. 
 
Moving forward, the Quantitative Reasoning FLC is continuing its outreach efforts to increase 
quantitative reasoning across the curriculum.  Faculty who have been integrating Quantitative 
Reasoning in their courses have been gathering evaluative data through the application of the rubrics. 
The FLC is also examining how data from the CLA+ assessment could be used to further refine the 
effectiveness of the assessment rubrics. 
 
 Information Literacy FLC.   
Prior to the formal establishment of the Information Literacy FLC Fall 2016, two faculty, one from English 
and one from Library, developed a pilot rubric for assessing information literacy competency, based on 
the Association of College and Research Libraries (ACRL) standards, the Association of American Colleges 
and Universities (AAC&U) Information Literacy Valid Assessment of Learning in Undergraduate 
Education (VALUE) rubric, and Council of Writing Program Administrators Framework for Success in 
Postsecondary Writing. This pilot rubric was utilized to assess Senior Seminar student artifacts. 
 
This early work, inspired by two faculty committed to developing a shared understanding of information 
literacy and an effective assessment strategy to help ensure that Stanislaus State students are indeed 
leaving the institution as information literate citizens, led to the establishment of the FLC in 2016. The 
Information Literacy (IL) FLC which has faculty representation from the Library, Accounting, Psychology, 
and English has completed a review of literature; review of program curriculum maps; and an analysis of 

http://www.calstate.edu/ITL/
http://csustan.csustan.edu/qr/Presentations/QR-Conference-Short-2016-04-21.pdf
http://csustan.csustan.edu/qr/
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a survey of students, staff, and faculty which garnered over 1,000 responses. The work also included 
outreach to other CSU campuses. The FLC has developed a draft rubric (Exhibit #) which is an alteration 
and expansion of the AAC&U VALUE rubric, one that allows programs to incorporate their local 
elaborations on the descriptors. The committee is currently working on a report. The current consensus 
is to include recommendations for a local definition based on markers of an information literate person; 
explicit inclusion of media literacy as an important component of Information Literacy; a focus on 
flexibility, an ability to approach skeptically, take into account multiple views, and be open to change; 
examples of points of instruction and assessment at the upper division; purposeful integration with the 
new ACRL Framework, and recommendations for professional development for faculty. 
 
 Oral Communication. 
The Oral Communication FLC was established Spring 2017, began its work Fall 2017, and charted a five-
semester work plan (Exhibit #). In Fall 2017, the first task for the Oral Communication Faculty Learning 
Community (OCFLC) was to finalize a definition of Oral Communication – the AAC&U VALUE Rubric for 
Oral Communication (Exhibit #) defines Oral Communication: “Oral Communication is prepared, 
purposeful presentation designed to increase knowledge, to foster understanding, or to promote change 
in the listener’s attitudes, values, beliefs or behaviors.” The OCFLC added that the three primary 
observable outcomes of oral communication are: content, organization, and delivery; as such, faculty 
could observe those aspects of a presenter during individual presentations, as well as group 
presentations within the classroom. In Spring 2018, the OCFLC will develop a rubric, starting with the 
VALUE Rubric and then modify it based upon the needs of our university. Fall 2018 will see the rubric 
being pilot tested, with roll-out scheduled for Spring 2019 from interested instructors of both lower and 
upper division courses. 
 
 Written Communication. 
The Written Communication FLC was established Spring 2017. The FLC created a preliminary work plan 
in Fall 2017. The group is exploring writing practices across the University and scheduling listening 
meetings with writing-related programs and entities such as the University’s Writing Center, the English 
Department’s Writing Program, and the University Writing Committee. Based on feedback from these 
groups, the FLC will develop a survey for faculty and students to expand on this exploration across the 
institution, to be administered Fall 2018. The FLC is also developing a rubric for the assessment of 
written communication.  
 
 Civic Engagement. 
The Civic Engagement FLC was also established Spring 2017. The Civic Engagement FLC began its work 
with a review of the AAC&U VALUE Rubric for Civic engagement and a literature review to discuss and 
develop a working definition of Civic Engagement. The FLC continued by conducting focus groups, and 
developing a faculty survey which will be distributed Fall 2018. The focus groups and survey are 
designed to gain a broader understanding of the University’s current knowledge about and 
implementation of civic engagement. The FLC will continue to refine its plans and strategies based on 
feedback received through the focus group and survey process. 
 
Core Competencies Assessment At or Near Graduation: Program-level Assessment 
As extensively described in Essays 3 and 6, all academic programs engage in ongoing direct assessment 
of student learning. As part of the annual assessment reporting process, programs report on the 
Program Learning Outcomes (PLOs) assessed during the given year, the assessment method used, 
findings, and any actions taken or planned based on findings. Program Learning Outcomes are aligned 
with the Baccalaureate Learning Goals and the core competencies, as indicated in Table # in Essay 3, 

https://goo.gl/Pk5rL6
https://www.csustan.edu/office-assessment/assessment-planning/report-and-use-results
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ensuring that assessment of core competencies at or near graduation is embedded within the regular 
program-level assessment when PLOs are assessed at or near graduation. As programs predominantly 
depend on upper division major courses to assess student learning within their programs, this enables 
embedded assessment of core competencies at or near graduation. See Essay 3 for examples of 
academic programs using direct assessment of student learning and the annual reporting process to 
inform program and course-level improvements. 
 
Bringing It All Together as a Learning-centered Institution 
As extensively described in Essays 5 and 6, and outlined in our Principles of Assessment of Student 
Learning, Stanislaus State is committed to meaningful, feasible, and sustainable assessment systems 
that enable use of data for informed decisions at the course and  program level, and the use of data for 
the facilitation of university development and improvement. Among the comprehensive infrastructure 
and strategies the University has established, two additional sources of data are used to inform faculty 
in curricular and pedagogical decisions: results of our annual Collegiate Learning Assessment (CLA+) 
administration; and results from our National Survey of Student Engagement (NSSE) and Faculty Survey 
of Student Engagement (FSSE) administration every three years.  
 
 A Review of Collegiate Learning Assessment (CLA+) Results.  
Stanislaus State has administered the Collegiate Learning Assessment (CLA) since 2006-07. The CLA+ is 
developed and administered by the Council for Aid for Education (CAE). This open-ended assessment 
tool measures critical thinking and written-communication skills of students in higher education and also 
includes items related to quantitative reasoning. Stanislaus State and other institutions that use the 
CLA+ use the results to estimate institutional and individual student growth on these core 
competencies. Institutional results from the CLA+ are also reported by Stanislaus State on the College 
Portrait as part of the Voluntary System of Accountability.  
 
According to the Spring 2017 CLA+ Results Report, Stanislaus State had a freshman Total CLA+ score of 
1090; this score is greater than or equal to the average freshman score at 73% of CLA+ schools. A score 
of 1090 demonstrates Basic mastery of the critical thinking and written-communication skills measured 
by CLA+. Stanislaus State’s senior Total CLA+ score is 1143, which is better than or equal to the average 
senior score at 54% of CLA+ schools. A score of 1143 signifies Proficient mastery of the skills measured 
by CLA+. Given the mean CLA+ performance of Stanislaus State’s freshmen and the entering academic 
ability of its seniors, Stanislaus State’s value added is Near what would be expected relative to schools 
testing similar populations of students. Full reports are housed on the Office of Institutional Research 
Survey Data page.  
 
 A Review of NSSE and FSSE Results. 
Every three years the campus administers the NSSE and FSSE to understand both student and faculty 
perceptions of student engagement. The Office of Institutional Research and Office of Assessment have 
disseminated these results in the past and results have been posted on the Office of Institutional 
Research.  We are now, however, considering a more comprehensive process for disseminating these 
data to campus stakeholders, including faculty, students, staff, and administrators—ensuring that the 
results reach the people and committees where they can be best utilized in decision-making. Exhibit # 
includes our NSSE/FSSE dissemination plan and timeline. 
 
Our 2017 NSSE results indicate that students’ perceptions around their development of skills closely 
associated with the core competencies of written and oral communication, critical thinking, and 
quantitative reasoning are positive. As indicated in Table # below, results of NSSE survey item 17 suggest 

https://www.csustan.edu/office-assessment/principles-assessment-student-learning
https://www.csustan.edu/office-assessment/principles-assessment-student-learning
http://www.cae.org/
http://www.collegeportraits.org/CA/Stanislaus-State
http://www.collegeportraits.org/CA/Stanislaus-State
https://www.csustan.edu/institutional-research/survey-data


6 
 

that students at Stanislaus State, both Freshmen and Seniors, perceive that the University has 
contributed to their knowledge and skills in these competency areas more so than students at our 
comparison institutions. Furthermore, as our students progress through their academic careers, results 
suggest that they perceive even more strongly that the institution has contributed to their knowledge 
and skills in two of the four areas, including oral communication and quantitative reasoning.  
 
As described in Essay 5, as part of our learning-centered and student success-centered orientation, the 
Inquiry and Analysis Workgroup of our Graduation Rate Excellence and Assessment Team (GREAT) is 
facilitating across the institution in a variety of venues in Spring 2018 the dissemination and discussion 
of our NSSE/FSSE results, along with results of other surveys as well as several other institutional data 
sets generated by dashboards developed by our Office of Institutional Research. 
 
Table #.  

17. How much has your experience at this institution contributed to your knowledge, skills, and 
personal development in the following areas? (Very Much and Quite a Bit)  

 First- Year Respondents Senior Respondents 

  
Stan 
State CSU Carnegie Comparison 

Group 
Stan 
State CSU Carnegie Comparison 

Group  
Writing 
clearly and 
effectively 

76% 69% 68% 69% 76% 73% 74% 71% 

  Speaking 
clearly and 
effectively 

69% 68% 61% 64% 76% 73% 74% 71% 

  Thinking 
critically and 
analytically 

81% 78% 77% 79% 76% 73% 74% 71% 

  Analyzing 
numerical 
and 
statistical 
information 

59% 58% 55% 56% 76% 73% 74% 71% 

 
 


