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INTRODUCTION 
 
Teaching Performance Expectations (TPEs) 
 
The guiding philosophy of SB 2042 credentialing legislation is the belief that effective teacher 
preparation takes several, if not many years.  With this in mind, the developers of 2042 program 
standards derived a set of outcomes specifically for pre-service candidates, known as the Teaching 
Performance Expectations (TPEs).  Teaching Performance Expectations address multiple and overlapping 
knowledge and skill domains and provide the basis for course design and assessment for candidates.  All 
teacher candidates will be prepared to demonstrate competency in the TPEs.  Upon being hired, these 
same candidates will participate in district programs for new teachers, Beginning Teacher Support and 
Assessment (BTSA).  
 
The Teacher Performance Expectations are described in Section G of this document.   
All candidates for the Multiple Subject Credential are required to maintain a portfolio showing evidence 
of competence in the TPEs.   
 

1)   Begin the portfolio when you enter into the first class in the program 
 
2)   Add artifacts as you take each course until you have completed the program, including 

            items acquired during student teaching. 
  
Purposes of the portfolio   
 
This portfolio has multiple purposes: 
 
1) To demonstrate that the candidate has met the Teaching Performance Expectations (TPEs) 
2) To demonstrate that the candidate has met other requirements for the Credential 
3) To serve as a document that can be taken to job interviews.  
4) To prepare for the BTSA Induction Program that you must complete in order to obtain a  

Professional Clear Credential.  Most of the artifacts in this portfolio can be used in the induction 
portfolio.  

 
How to organize your portfolio 
 

Organize your portfolio in the sequence indicated in the Table of Contents. 
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Teacher Candidate Documents 
 

 

 

 

 

Letter of Intent 

Resume 

Philosophy Statement 

Classroom Management Plan 

Transcripts  

Test Results: CSET, CBEST, RICA 
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TB Clearance 
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Student Teaching Profiles 
Class Profile 

Special Education Student Profile 
English Learner Profile 

An important step in planning instruction is to learn about your students.   Collect information about your 
class and two focus students in the tables below.   

Class Information 
 

Grade level    
 
Age range of students                                         Number of male students   
 
Total number of students                                    Number of female students 
 
Percentage of students receiving free or reduced lunch 
 
Area in which students live (check all that apply)               Urban               Suburban               Rural 

 
Ethnicity of 
students 

(give numbers) 

  

               African American or Black 
 

 American Indian/Alaskan Native 
 

Asian or Pacific Islander 
 

White 
 

Hispanic or Latino 
 
             Other (specify) ___________ 
  

Language 
proficiency of 
students 

(give numbers) 

                Fluent English Proficient                                 English Learners 

Indicate CELDT levels for each English Learner: 

Identified special 
need categories 
represented  

(give numbers) 

  

  

          Specific Learning Disability                    Speech/Language Impaired 
          Hard of Hearing                                       Visually Impaired   
          Deaf                                                          Orthopedically Impaired 
          Deaf-Blind                                                Emotionally Disturbed 
          Other Health Impaired                              Mental Retardation 
          Multiple Disabilities                                 Autistic 
          Brain Injury                                              Medical Disability 
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Learning about the Whole Class 
 Student 
Characteristics 

Provide a general description of 
what you learned about the 
students in this class. 

How will you use this information in 
planning academic instruction in 
your selected subject matter? 

 

linguistic background 

  

    

academic language 
abilities, content 
knowledge, and skills 
related grade level 
curriculum 

    

cultural and health 
considerations 

  

  

    

interests and 
aspirations 

  

  

    

Developmental 

factors that may 
influence instruction 

Provide a general description of 
students within this age range and 
in the selected class. 

  

How will you use this information 
regarding developmental factors in 
planning academic instruction for 
this class in your selected subject 
matter? 

 

physical development 

    

 

social development 

  

  

  

  

  

  

emotional 

development 
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Directions: 

Select two students from the class you described above. Select one student who is an English learner and 
one student who presents a different instructional challenge. In each box include:  
• a description of what you learned for each of the students, and 
• an explanation of how the information will influence your academic instructional planning, including 
assessment 
  

Learning about the Focus Students 
Student Characteristics Student 1: An English learner 

  

Student 2: A student who presents 
a different instructional challenge 

  ___ Female  ___ Male   ___ Age 

 Why did you select this student? 

___ Female   ___ Male   ___ Age 

 Why did you select this student?   

  

  

  

How is the instructional challenge 
that he or she presents different 
from that of the other student? 

  

 
What did you learn about the 
student’s: 
  
….linguistic background? 
  
 

   

…academic language 
abilities related to this 
subject matter? 
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…content knowledge and 
skills in grade level 
curriculum? 
  
  

    

…physical, social, and 
emotional development 
relevant to grade level 
curriculum? 
  
  

    

….cultural background, 
including family and home 
relevant to grade level 
curriculum? 

  

  

    

…special considerations, 
including health issues 
relevant to grade level 
curriculum? 

  

  

    

…interests and aspirations 
related to grade level 
curriculum? 

  

  

    

Describe other information 
relevant to this academic 
content area that you learned 
about the student, (e.g., 
attendance, extracurricular 
activities, etc.). 
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DETAILED LESSON PLANS 
 
 
 
 

1. English Language Arts – Reading  (2) 

2. English Language Arts – Writing (2) 

3. Mathematics (2) 

4. Social Studies (2) 

5. Science (2) 

6. Lesson with SDAIE Strategies (1) 

7. English Language Development (1) 

8. Physical Education (1) 

9. Visual and Performing Arts (1) 

 
 
      Each lesson plan included in the portfolio should include a written analysis and reflection 

using the questions in the next section.  Content area lesson plans (reading, writing, math, 
social studies, and science) should include one lesson plan from the methods courses and one 
from student teaching. 
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OPTIONAL LESSON PLAN #1 
 

Lesson Objective: 

Content Area Standards: 

Materials: 

 
I. ANTICIPATORY SET (INTRODUCTION) (setting the stage: preparing students for learning) 

• Objective: State the objective in student terms (What will the students be able to do at the end of the lesson that they 
could not do at the beginning?). 

• Purpose: What purpose for learning will you provide that has meaning for all students? 
•  Review: What prior knowledge will you review that is needed to be successful in this lesson? 

• Will you establish positive transfer from prior learning, life experiences?  
• How will you focus the learner on the learning? 

 • Is the focus relevant to diverse students’ backgrounds or experiences? 
 • Is it relevant to the English language learner's? 

 
II. INSTRUCTION (INPUT) 

• Pre-assess?  How will you find out where to begin instruction? 
• What information will you provide? What will you say? 

•  Will it be clearly stated/ will concepts be explained well? 
•  Are appropriate examples planned? 
•  Have you utilized student questioning as an instructional strategy? 
•  Have you planned to provide for various modes of learning (visual, auditory, kinesthetic/tactile)? 
• Is there a progression from teacher demonstration to gradually having the students assume more responsibility for 

explaining what to do next? 
• Are you modeling what the students are expected to do? 
• Is it visual as well as auditory? 
• When and how will you check for understanding? 
• How will you monitor and adjust during the lesson? When is it likely to be necessary? 
• How will you assess the students' readiness to begin guided practice? 
• Are your directions planned out in detail? Will they be easy to follow? 

 
III. GUIDED PRACTICE  

• How will you monitor the students while they are practicing so as to ensure that they are doing the work correctly? 
• Is the students’ work being checked every minute to ensure that they are doing it properly? 
• What/how will the student practice? 
• Are the activities congruent with the objective? 
• How will you illicit overt student responses that demonstrate the behavior stated in your objective? 
• How will you provide examples of your practice exercises? 

 
IV. CLOSURE (ASSESSMENT) (final check for understanding before independent practice) 

• What will you have each student do to find out if s/he learned the content of this lesson and whether or not the student 
can complete the independent practice exercises without errors? 

 
V. INDEPENDENT PRACTICE  

• What will the student do to use/practice the new knowledge? 
• Is practice massed in beginning stages? 
• Have you made arrangements for practice to be distributed over time? 
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VI.   REFLECTION 

  
• Did you teach the lesson as planned?  If not, what changes did you make to the lesson and why? 
• To what extend did the class or group as a whole achieve the academic learning goals of the  
      lesson? 
• In what ways was your lesson effective and what might you do differently to improve the lesson  
      (Be specific about the components in your plan)? 
• What will you do for the student(s) who did not achieve the academic learning goals? 
• What are your next steps with the class or group? 
• In what ways was your lesson effective and what might you do differently to improve the  
      lesson for your English learners and academically challenged students? 
• What will you do for the English learners and the challenged students who did not achieve the  
      academic learning goals? 
• Given your analysis of this lesson and the student learning that resulted, how will you use this  
      information to guide your planning for future lessons? 
• After reflecting upon this instructional experience, what have you learned about the need for making 

adaptations as you plan for differentiated instruction?  Cite specific information about the students,  
      your plan for instruction, and the analysis of the lesson to explain your answer. 
• What are your goals for increasing your knowledge and skill in implementing instruction?  How will 

achieving these goals help you become a more effective teacher? 
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OPTIONAL LESSON PLAN #2 
 

Lesson Objectives: 

Content Area Standards: 

Materials: 

LESSON PLAN FORMAT  

 
1.  INTRODUCTION/ANTICIPATORY SET 
  -What are the directions for the lesson? 
            -Will you demonstrate the task or procedures? 
 -What will you review or how will you activate prior knowledge for the success of this lesson? 
 
2.  LESSON DEVELOPMENT/PROCEDURES (THE ACTIVITY) 
  -Describe in detail what you will teach and what the students will be doing. 
 -How will you monitor the students so you know they are being successful? 
 -What questions will you ask during the lesson to deepen the students’ thinking? 
 -List 2-5 questions you will ask to help students understand the concept. 
 
3.  WRAP-UP/DEBRIEFING 
 -How will you close the lesson and have the students “pull-together” what they learned? 
 -List the two to five key questions you will ask to determine if students learned what you taught. 
 
4.  REFLECTION – See questions below. 

   

                      OTHER ASPECTS OF LESSON PLANNING TO CONSIDER 
 
PRIOR TO THE LESSON: 

• Did you check student's prior knowledge to determine appropriate starting places for instruction? 
• Did you determine lesson objective in behavioral terms? (What will the students be able to do at the 

end of the lesson that they cannot do at the beginning?) 
• Did you list all materials and resources needed for the lesson? 
• Did you list estimated time frame for each part of lesson? 
• Did you identify objectives, ideas and concepts for student learning? 
• Did you integrate subject matter with other disciplines as appropriate? 
 

THROUGHOUT THE LESSON: 
 

• Have you decided how to monitor (and adjust when necessary)? 
• Did you plan on constant checks for understanding? 
• How will you provide immediate, specific feedback? 
• Are active participation techniques included throughout? 
• Are the students actively engaged in the activities? 
• Have you included instructional strategies for English learners? 
• Have you included instructional strategies for students with special needs? 
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• Have you included instructional strategies for gifted and talented students? 
 

BEYOND THE LESSON – ANALYSIS & REFLECTION 
  
• Did you teach the lesson as planned?  If not, what changes did you make to the lesson and why? 
• To what extend did the class or group as a whole achieve the academic learning goals of the  
      lesson? 
• In what ways was your lesson effective and what might you do differently to improve the lesson  
      (Be specific about the components in your plan)? 
• What will you do for the student(s) who did not achieve the academic learning goals? 
• What are your next steps with the class or group? 
• In what ways was your lesson effective and what might you do differently to improve the  
      lesson for your English learners and academically challenged students? 
• What will you do for the English learners and the challenged students who did not achieve the  
      academic learning goals? 
• Given your analysis of this lesson and the student learning that resulted, how will you use this  
      information to guide your planning for future lessons? 
• After reflecting upon this instructional experience, what have you learned about the need for making 

adaptations as you plan for differentiated instruction?  Cite specific information about the students,  
      your plan for instruction, and the analysis of the lesson to explain your answer. 
• What are your goals for increasing your knowledge and skill in implementing instruction?  How will 

achieving these goals help you become a more effective teacher? 
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ASSESSMENT 

 
 
 
 

Case Study – Primary Student  
 

Case Study – Intermediate Student 
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STUDENT TEACHING  
OBSERVATIONS AND EVALUATIONS 

 
 
 
 

Record of Field Work and Observations 
 

Formal Lesson Observations (8) 
 

Formative Assessment of Student Teaching (2) 
 

Summative Assessment of Student Teaching (1) 
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Fieldwork Record Form 
 
To obtain a credential candidates must have field experiences in a variety of settings as enumerated by the  
California Commission on Teacher Credentialing (CCTC).  Evidence that you have had these experiences is  
shown in the documentation on these pages. 
 
The Commission requires candidates to have had significant experience in a setting(s) that includes the  
following:  

 
♦ English Language Learners, including implementing SDAIE, working with CELDT, understanding the impact of 

legislation 
♦ Special Education, including working in settings with inclusion students, understanding the impact of legislation 
♦ 60 hrs total: 20 in K-2, 20 in 3-5, 20 in 6-8 
♦ Emergent literacy  
 
In your portfolio, document your experiences in each area. 
 
One observation or teaching experience may count for more that one of the four areas.  For example, 
teaching a sample lesson while taking EDMS 4121 Mathematics Methods in a third grade classroom may 
count in all four areas (in the class there were 2 special needs students, 5 English learners and it is in 
grade span 3-5.) 
 
Throughout your student teaching practicum placement, you are required to do observations/visits in 
classrooms other than the room to which you are assigned. Use these observations/visits to build your 
experience in areas where you may need additional entries. 
 
How much time do you need in for each of the four areas? The state does not define a minimum – only 
that you have substantive experience.  Therefore, you should have enough experience in each area to 
know the developmental level of the students and the curriculum for that grade. 
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MULTIPLE SUBJECT CREDENTIAL PROGRAM: RECORD OF OBSERVATIONS 

EXPERIENCE (description) 
 

 
D
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M

E
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A
D

E
 

SCHOOL 
NAME 

PRINT  
TEACHER 

NAME 

TEACHER 
SIGNATURE 

TYPES OF 
STUDENTS 

GRADE 
RANGE 
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ng
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Le
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rs

 
E
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ge
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de

rs
 

Sp
ec

ia
l 
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ee

ds
 

K
-2

 

3-
5 

6-
8 

Example: Taught lesson for EDMS 
4121 Math Methods course in third 
grade class where there were 7 EL sts./3 
spec needs students 

10-4-
04 

9:15 - 
10:45 
am 

3 Brown School Mary Stevenson Mary Stevenson 60 
min
. 

60  
min 

60 
min 

   

 
 
 

            

 
 
 

            

 
 
 

            

 
 
 

            

 
 
 

            

 
 
 

            

 
 
 

            

TOTAL HRS.             
Minimum requirement is 60 hours total with at least 20 hours for each of the three grade ranges: k-2, 3-5, 6-8.  Duplicate this page as necessary to record all your 
observations. 
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SUMMATIVE REFLECTION 
 

 
The following sections describe each Teacher Performance Expectation.  Summarize in your own words 
what each means to you.  Give evidence that you have met each with your experiences and the artifacts 
contained in this portfolio.  Indicate areas you need further training and growth and what your plan will be 
to attain these goals.  Place each narrative following the appropriate TPE described below. 
 

Teacher Performance Expectations 
 
 
DOMAIN #1 
MAKING SUBJECT MATTER COMPREHENSIBLE TO STUDENTS 
   TPE 1: Specific Pedagogical Skills for Subject Matter Instruction 
  1A: Teaching Reading-Language Arts, Mathematics, Science, and 
          History-Social Science in a Multiple Subjects Assignment 
 
DOMAIN #2 
ASSESSING STUDENT LEARNING 
 TPE 2: Monitoring Student Learning During Instruction 
 TPE 3: Interpretation and Use of Assessments 
 
DOMAIN #3 
ENGAGING AND SUPPORTING STUDENTS IN LEARNING 
 TPE 4: Making Content Accessible 
 TPE 5: Student Engagement 
 TPE 6: Developmentally Appropriate Teaching Practices 
  6A: Developmentally Appropriate Practices in Grades K-3 and 4-8 
 TPE 7: Teaching English Learners 
 
DOMAIN #4 
PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR STUDENTS 
 TPE 8: Learning About Students 
 TPE 9: Instructional Planning 
 
DOMAIN #5 
CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT 
LEARNING 
 TPE 10: Instructional Time 
 TPE 11:  Social Environment 
 
DOMAIN #6 
DEVELOPING AS A PROFESSIONAL EDUCATOR 
 TPE 12: Professional, Legal, and Ethical Obligations 
 TPE 13: Professional Growth 
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Teaching Performance Expectations 
 

A. MAKING SUBJECT MATTER COMPREHENSIBLE TO STUDENTS 
 
 TPE 1:   Specific Pedagogical Skills for Subject Matter Instruction 
 

Background Information: TPE 1.  TPE 1 is divided into two categories intended to take into account 
the differentiated teaching assignments of multiple subject and single subject teachers.  Multiple 
subject credential holders work in self-contained classrooms and are responsible for instruction in 
several subject areas; single subject teachers work in departmentalized settings and have more 
specialized assignments.  These categories are Subject-Specific Pedagogical Skills for Multiple 
Subject Teaching Assignments (1-A), and Subject-Specific Pedagogical Skills for Single Subject 
Teaching Assignments (1-B).  

 
 TPE 1A:  Subject-Specific Pedagogical Skills for Multiple Subject Teaching Assignments 
 

 Teaching Reading-Language Arts in a Multiple Subject Assignment 
 

Candidates for a Multiple Subject Teaching Credential demonstrate the ability to teach the state-
adopted academic content standards for students in English-Language Arts (K-8).  They understand 
how to deliver a comprehensive program of systematic instruction in word analysis, fluency, and 
systematic vocabulary development; reading comprehension; literary response and analysis; writing 
strategies and applications; written and oral English Language conventions; and listening and 
speaking strategies and applications.  They know how to strategically plan and schedule instruction to 
ensure that students meet or exceed the standards.  Candidates create a classroom environment where 
students learn to read and write, comprehend and compose, appreciate and analyze, and perform and 
enjoy the language arts.  They understand how to make language (e.g., vocabulary, forms, uses) 
comprehensible to students and the need for students to master foundational skills as a gateway to 
using all forms of language as tools for thinking, learning, and communicating.  They understand how 
to use instructional materials that include a range of textual, functional and recreational texts and how 
to teach high quality literature and expository text.  They understand that the advanced skills of 
comprehending narrative and informational texts and literary response and analysis, and the creation 
of eloquent prose, all depend on a foundation of solid vocabulary, decoding, and word-recognition 
skills.  

  
Candidates teach students how to use visual structures such as graphic organizers or outlines to 
comprehend or produce text, how to comprehend or produce narrative, expository, persuasive and 
descriptive texts, how to comprehend or produce the complexity of writing forms, purposes, and 
organizational patterns, and how to have a command of written and oral English-language 
conventions.  They know how to determine the skill level of students through the use of meaningful 
indicators of reading and language arts proficiency prior to instruction, how to determine whether 
students are making adequate progress on skills and concepts taught directly, and how to determine 
the effectiveness of instruction and students’ proficiency after instruction. 

 
 Teaching Mathematics in a Multiple Subject Assignment 
 

Candidates for a Multiple Subject Teaching Credential demonstrate the ability to teach the state-
adopted academic content standards for students in mathematics (K-8).  They enable students to 
understand basic mathematical computations, concepts, and symbols, to use these tools and processes 
to solve common problems, and apply them to novel problems.  They help students understand 
different mathematical topics and make connections among them.  Candidates help students solve 
real-world problems using mathematical reasoning and concrete, verbal, symbolic, and graphic 
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representations.  They provide a secure environment for taking intellectual risks and approaching 
problems in multiple ways.  Candidates model and encourage students to use multiple ways of 
approaching mathematical problems, and they encourage discussion of different solution strategies.  
They foster positive attitudes toward mathematics, and encourage student curiosity, flexibility, and 
persistence in solving mathematical problems. 

 
Teaching Science in a Multiple Subject Assignment 

 

Candidates for a Multiple Subject Teaching Credential demonstrate the ability to teach the state-
adopted academic content standards for students in science (K-8).  They balance the focus of 
instruction between science information, concepts, and investigations.  Their explanations, 
demonstrations, and class activities serve to illustrate science concepts and principles, scientific 
investigation, and experimentation.  Candidates emphasize the importance of accuracy, precision, and 
estimation.   

 
Teaching History-Social Science in a Multiple Subject Assignment 
 

Candidates for a Multiple Subject Teaching Credential demonstrate the ability to teach the state-
adopted academic content standards for students in history-social science (K-8).  They enable students 
to learn and use basic analytic thinking skills in history and social science while attaining the state-
adopted academic content standards for students.  They use timelines and maps to give students a 
sense of temporal and spatial scale.  Candidates teach students how social science concepts and 
themes provide insights into historical periods and cultures.  They help students understand events and 
periods from multiple perspectives by using simulations, case studies, cultural artifacts, works of art 
and literature, cooperative projects, and student research activities.  

 
 TPE 1B:  Subject-Specific Pedagogical Skills for Single Subject Teaching Assignments 
 

Teaching English-Language Arts in a Single Subject Assignment 
 

Candidates for a Single Subject Teaching Credential demonstrate the ability to teach the state-adopted 
academic content standards for students in English-Language Arts (Grades 7-12).  They understand 
how to deliver a comprehensive program of systematic instruction in word analysis, fluency, and 
systematic vocabulary development; reading comprehension; literary response and analysis; writing 
strategies and applications; written and oral English Language conventions; and listening and 
speaking strategies and applications.  They know how to strategically plan and schedule instruction to 
ensure that students meet or exceed the standards.  They understand how to make language (e.g., 
vocabulary, forms, uses) comprehensible to students and the need for students to master foundational 
skills as a gateway to using all forms of language as tools for thinking, learning and communicating.  
They understand how to teach the advanced skills of research-based discourse; incorporate technology 
into the language arts as a tool for conducting research or creating finished manuscripts and 
multimedia presentations; focus on analytical critique of text and of a variety of media; and provide a 
greater emphasis on the language arts as applied to work and careers.  Candidates teach students how 
to comprehend and produce complex text, how to comprehend the complexity of writing forms, 
purposes, and organizational patterns, and how to have a command of written and oral English-
language conventions.  They know how to determine the skill level of students through the use of 
meaningful indicators of reading and language arts proficiency prior to instruction, how to determine 
whether students are making adequate progress on skills and concepts taught directly, and how to 
determine the effectiveness of instruction and students’ proficiency after instruction. 
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Teaching Mathematics in a Single Subject Assignment 
 

Candidates for a Single Subject Teaching Credential in Mathematics demonstrate the ability to teach 
the state-adopted academic content standards for students in mathematics (Grades 7-12).  They enable 
students to understand basic mathematical computations, concepts, and symbols, to use them to solve 
common problems, and to apply them to novel problems.  They help students understand different 
mathematical topics and make connections among them.  Candidates help students solve real-world 
problems using mathematical reasoning and concrete, verbal, symbolic, and graphic representations.  
They provide a secure environment for taking intellectual risks and approaching problems in multiple 
ways.  Candidates model and encourage students to use multiple ways of approaching mathematical 
problems, and they encourage discussion of different solution strategies.  They foster positive attitudes 
toward mathematics, and encourage student curiosity, flexibility, and persistence in solving 
mathematical problems. 
 
Additionally, Single Subject Candidates help students in Grades 7-12 to understand mathematics as a 
logical system that includes definitions, axioms, and theorems, and to understand and use 
mathematical notation and advanced symbols.  They assign and assess work through progress-
monitoring and summative assessments that include illustrations of student thinking such as open-
ended questions, investigations, and projects. 
 
Teaching Science in a Single Subject Assignment 
 

Candidates for a Single Subject Teaching Credential in Science demonstrate the ability to teach the 
state-adopted academic content standards for students in science (Grades 7-12).  They balance the 
focus of instruction between science information, concepts, and principles.  Their explanations, 
demonstrations, and class activities serve to illustrate science concepts, and principles, scientific 
investigation, and experimentation.  Candidates emphasize the importance of accuracy, precision, and 
estimation.  Candidates encourage students to pursue science interests, especially students from 
groups underrepresented in science careers.  When live animals are present in the classroom, 
candidates teach students to provide ethical care.  They demonstrate sensitivity to students' cultural 
and ethnic backgrounds in designing science instruction. 
 
Additionally, Single Subject Candidates guide, monitor and encourage students during investigations 
and experiments.  They demonstrate and encourage use of multiple ways to measure and record 
scientific data, including the use of mathematical symbols.  Single Subject Candidates structure and 
sequence science instruction to enhance students’ academic knowledge to meet or exceed the state-
adopted academic content standards for students.  They establish and monitor procedures for the care, 
safe use, and storage of equipment and materials, and for the disposal of potentially hazardous 
materials.    
 
Teaching History-Social Science in a Single Subject Assignment 
 

Candidates for a Single Subject Teaching Credential in History-Social Science demonstrate the ability 
to teach the state-adopted academic content standards for students in history-social science (Grades 7-
12).  They enable students to learn and use analytic thinking skills in history and social science while 
attaining the state-adopted academic content standards for students.  They use timelines and maps to 
reinforce students’ sense of temporal and spatial scale.  Candidates teach students how social science 
concepts and themes provide insights into historical periods and cultures.  They help students 
understand events and periods from multiple perspectives by using simulations, case studies, cultural 
artifacts, works of art and literature, cooperative projects, and student research activities. 
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Additionally, History-Social Science Single Subject Candidates connect essential facts and 
information to broad themes, concepts and principles, and they relate history-social science content to 
current or future issues.  They teach students how cultural perspectives inform and influence 
understandings of history.  They select and use age-appropriate primary and secondary documents and 
artifacts to help students understand a historical period, event, region or culture.  Candidates ask 
questions and structure academic instruction to help students recognize prejudices and stereotypes.  
They create classroom environments that support the discussion of sensitive issues (e.g., social, 
cultural, religious, race, and gender issues), and encourage students to reflect on and share their 
insights and values.  They design activities to counter illustrate multiple viewpoints on issues.  
Candidates monitor the progress of students as they work to understand, debate, and critically analyze 
social science issues, data, and research conclusions from multiple perspectives. 

 
B.  ASSESSING STUDENT LEARNING 
 

TPE 2: Monitoring Student Learning During Instruction 
 

Candidates for a Teaching Credential use progress monitoring at key points during instruction to 
determine whether students are progressing adequately toward achieving the state-adopted academic 
content standards for students.  They pace instruction and re-teach content based on evidence gathered 
using assessment strategies such as questioning students and examining student work and products.  
Candidates anticipate, check for, and address common student misconceptions and misunderstandings. 
 
TPE 3:  Interpretation and Use of Assessments 
 

Candidates for a Teaching Credential understand and use a variety of informal and formal, as well as 
formative and summative assessments, to determine students’ progress and plan instruction.  They 
know about and can appropriately implement the state-adopted student assessment program.  
Candidates understand the purposes and uses of different types of diagnostic instruments, including 
entry level, progress-monitoring and summative assessments.  They use multiple measures, including 
information from families, to assess student knowledge, skills, and behaviors.  They know when and 
how to use specialized assessments based on students' needs.  Candidates know about and can 
appropriately use informal classroom assessments and analyze student work.  They teach students 
how to use self-assessment strategies.  Candidates provide guidance and time for students to practice 
these strategies. 
 
Candidates understand how to familiarize students with the format of standardized tests.  They know 
how to appropriately administer standardized tests, including when to make accommodations for 
students with special needs.  They know how to accurately interpret assessment results of individuals 
and groups in order to develop and modify instruction.  Candidates interpret assessment data to 
identify the level of proficiency of English language learners in English as well as in the students’ 
primary language.  They give students specific, timely feedback on their learning, and maintain 
accurate records summarizing student achievement.  They are able to explain, to students and to their 
families, student academic and behavioral strengths, areas for academic growth, promotion and 
retention policies, and how a grade or progress report is derived.  Candidates can clearly explain to 
families how to help students achieve the curriculum. 

 
C. ENGAGING AND SUPPORTING STUDENTS IN LEARNING 

 
TPE 4:  Making Content Accessible 
 

Candidates for Teaching Credentials incorporate specific strategies, teaching/instructional activities, 
procedures and experiences that address state-adopted academic content standards for students in 
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order to provide a balanced and comprehensive curriculum.  They use instructional materials to 
reinforce state-adopted academic content standards for students and they prioritize and sequence 
essential skills and strategies in a logical, coherent manner relative to students' current level of 
achievement.  They vary instructional strategies according to purpose and lesson content.  To meet 
student academic learning needs, candidates explain content clearly and reinforce content in multiple 
ways, such as the use of written and oral presentation, manipulatives, physical models, visual and 
performing arts, diagrams, non-verbal communication, and computer technology.  They provide 
opportunities and adequate time for students to practice and apply what they have learned.  They 
distinguish between conversational and academic language, and develop student skills in using and 
understanding academic language.  They teach students strategies to read and comprehend a variety of 
texts and a variety of information sources, in the subject(s) taught.  They model active listening in the 
classroom.  Candidates encourage student creativity and imagination.  They motivate students and 
encourage student effort.  When students do not understand content, they take additional steps to 
foster access and comprehension for all learners.  Candidates balance instruction by adjusting lesson 
designs relative to students’ current level of achievement. 
 
TPE 5:  Student Engagement 
 

Candidates for Teaching Credentials clearly communicate instructional objectives to students.  They 
ensure the active and equitable participation of all students.  They ensure that students understand 
what they are to do during instruction and monitor student progress toward academic goals.  If 
students are struggling and off-task, candidates examine why and use strategies to re-engage them.  
Candidates encourage students to share and examine points of view during lessons.  They use 
community resources, student experiences, and applied learning activities to make instruction 
relevant.  They extend the intellectual quality of student thinking by asking stimulating questions and 
challenging student ideas.  Candidates teach students to respond to and frame meaningful questions. 
 
TPE 6:  Developmentally Appropriate Teaching Practices 
 

Background information for TPE 6:  TPEs describe knowledge, skills, and abilities for all credential 
candidates, and they underscore the importance of generically-effective strategies for teaching a broad 
range of students.  The purpose of TPE 6 is to establish additional expectations that are of greatest 
importance in teaching students at distinct stages of child and adolescent development.  It is not the 
intent of TPE 6 to describe practices that are appropriate or effective only at one developmental level.  
This TPE describes professional practices that are most commonly used and needed for students in 
each major phase of schooling, grades K-3, 4-8, and 9-12. 1    
 
TPE 6A:  Developmentally Appropriate Practices in Grades K-3 
 

During teaching assignments in Grades K-3, candidates for a Multiple Subject Teaching Credential 
understand how to create a structured day with opportunities for movement.  They design academic 
activities that suit the attention span of young learners.  Their instructional activities connect with the 
children’s immediate world; draw on key content from more than one subject area; and include hands-
on experiences and manipulatives that help students learn.  Candidates teach and model norms of 
social interactions (e.g., consideration, cooperation, responsibility, empathy).  They understand that 
some children hold naïve understandings of the world around them. Candidates provide educational 
experiences that help students develop more realistic expectations and understandings of their 
environment.  They know how to make special plans for students who require extra help in exercising 
self-control among their peers or who have exceptional needs or abilities. 
 

                                                 
1    TPE 6 does not represent a comprehensive strategy for teaching students at any particular stage; the elements of TPE 6 are intended merely to 
supplement and not replace the broader range of pedagogical skills and abilities described in the TPEs. 
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TPE 6B:  Developmentally Appropriate Practices in Grades 4-8 
 

During teaching assignments in Grades 4-8, candidates for a teaching credential build on students’ 
command of basic skills and understandings while providing intensive support for students who lack 
basic skills as defined in state-adopted academic content standards for students.  They teach from 
grade-level texts.  Candidates design learning activities to extend students’ concrete thinking and 
foster abstract reasoning and problem-solving skills.  They help students develop learning strategies to 
cope with increasingly challenging academic curriculum.  They assist students, as needed, in 
developing and practicing strategies for managing time and completing assignments.  Candidates 
develop students’ skills for working in groups to maximize learning.  They build on peer relationships 
and support students in trying new roles and responsibilities in the classroom.  They support students' 
taking of intellectual risks such as sharing ideas that may include errors.  Candidates distinguish 
between misbehavior and over-enthusiasm, and they respond appropriately to students who are testing 
limits and students who alternatively assume and reject responsibility. 
 
TPE 6C:  Developmentally Appropriate Practices in Grades 9-12 
 

During teaching assignments in Grades 9-12, candidates for a Single Subject Teaching Credential 
establish intellectually challenging academic expectations and provide opportunities for students to 
develop advanced thinking and problem-solving skills.  They frequently communicate course goals, 
requirements, and grading criteria to students and families.  They help students to understand 
connections between the curriculum and life beyond high school, and they communicate the 
consequences of academic choices in terms of future career, school and life options. Candidates 
support students in assuming increasing responsibility for learning, and encourage behaviors 
important for work such as being on time and completing assignments.  They understand adolescence 
as a period of intense social peer pressure to conform, and they support signs of students’ individuality 
while being sensitive to what being "different” means for high school students. 
 
TPE 7:  Teaching English Learners 
 

Candidates for a Teaching Credential know and can apply pedagogical theories, principles, and 
instructional practices for comprehensive instruction of English learners.  They know and can apply 
theories, principles, and instructional practices for English Language Development leading to 
comprehensive literacy in English.  They are familiar with the philosophy, design, goals, and 
characteristics of programs for English language development, including structured English 
immersion.  They implement an instructional program that facilitates English language development, 
including reading, writing, listening and speaking skills, that logically progresses to the grade level 
reading/language arts program for English speakers.  They draw upon information about students’ 
backgrounds and prior learning, including students' assessed levels of literacy in English and their first 
languages, as well as their proficiency in English, to provide instruction differentiated to students’ 
language abilities.  They understand how and when to collaborate with specialists and para-educators 
to support English language development.  Based on appropriate assessment information, candidates 
select instructional materials and strategies, including activities in the area of visual and performing 
arts, to develop students’ abilities to comprehend and produce English.  They use English that extends 
students’ current level of development yet is still comprehensible.  They know how to analyze student 
errors in oral and written language in order to understand how to plan differentiated instruction.  
Candidates for a Teaching Credential know and apply pedagogical theories, principles and practices 
for the development of academic language, comprehension, and knowledge in the subjects of the core 
curriculum.  They use systematic instructional strategies, including contextualizing key concepts, to 
make grade-appropriate or advanced curriculum content comprehensible to English learners.  They 
allow students to express meaning in a variety of ways, including in their first language, and, if 
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available, manage first language support such as para-educators, peers, and books.2  They use 
questioning strategies that model or represent familiar English grammatical constructions.  They make 
learning strategies explicit.  
 
Candidates understand how cognitive, pedagogical, and individual factors affect students’ language 
acquisition.  They take these factors into account in planning lessons for English language 
development and for academic content. 
 

D. PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR 
STUDENTS 
 
TPE 8:  Learning about Students 
 

Candidates for a Teaching Credential draw upon an understanding of patterns of child and adolescent 
development to understand their students.  Using formal and informal methods, they assess students’ 
prior mastery of academic language abilities, content knowledge, and skills, and maximize learning 
opportunities for all students.  Through interpersonal interactions, they learn about students’ abilities, 
ideas, interests and aspirations.  They encourage parents to become involved and support their efforts 
to improve student learning.  They understand how multiple factors, including gender and health, can 
influence students’ behavior, and understand the connections between students’ health and their 
ability to learn.  Based on assessment data, classroom observation, reflection and consultation, they 
identify students needing specialized instruction, including students whose physical disabilities, 
learning disabilities, or health status require instructional adaptations, and students who are gifted.  
 
TPE 9:  Instructional Planning 
 

Candidates for a Teaching Credential plan instruction that is comprehensive in relation to the subject 
matter to be taught and in accordance with state-adopted academic content standards for students.  
They establish clear long-term and short-term goals for student learning, based on state and local 
standards for student achievement as well as on students’ current levels of achievement.  They use 
explicit teaching methods such as direct instruction and inquiry to help students meet or exceed grade 
level expectations.  They plan how to explain content clearly and make abstract concepts concrete and 
meaningful.  They understand the purposes, strengths and limitations of a variety of instructional 
strategies, including examining student work, and they improve their successive uses of the strategies 
based on experience and reflection.  They sequence instruction so the content to be taught connects to 
preceding and subsequent content.  In planning lessons, they select or adapt instructional strategies, 
grouping strategies, and instructional material to meet student learning goals and needs.  Candidates 
connect the content to be learned with students’ linguistic and cultural backgrounds, experiences, 
interests, and developmental learning needs to ensure that instruction is comprehensible and 
meaningful.  To accommodate varied student needs, they plan differentiated instruction.  When 
support personnel, such as aides and volunteers are available, they plan how to use them to help 
students reach instructional goals. 

                                                 
2 Teachers are not expected to speak the students’ primary language, unless they hold an appropriate credential and teach in a bilingual 
classroom.  The expectation is that they understand how to use available resources in the primary language, including students’ primary 
language skills, to support their learning of English and curriculum content.   
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E. CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT 
LEARNING 

 
TPE 10:  Instructional Time 
 

Candidates for a Teaching Credential allocate instructional time to maximize student achievement in 
relation to state-adopted academic content standards for students, instructional goals and scheduled 
academic tasks.  They establish procedures for routine tasks and manage transitions to maximize 
instructional time.  Based on reflection and consultation, they adjust the use of instructional time to 
optimize the learning opportunities and outcomes for all students. 
 
TPE 11:  Social Environment 
 

Candidates for a Teaching Credential develop and maintain clear expectations for academic and social 
behavior.  The candidates promote student effort and engagement and create a positive climate for 
learning.  They know how to write and implement a student discipline plan.  They know how to 
establish rapport with all students and their families for supporting academic and personal success 
through caring, respect, and fairness.  Candidates respond appropriately to sensitive issues and 
classroom discussions.  They help students learn to work responsibly with others and independently.  
Based on observations of students and consultation with other teachers, the candidate recognizes how 
well the social environment maximizes academic achievement for all students and makes necessary 
changes. 

 
F. DEVELOPING AS A PROFESSIONAL EDUCATOR 
 

TPE 12:  Professional, Legal, and Ethical Obligations 
 

Candidates for a Teaching Credential take responsibility for student academic learning outcomes.  
They are aware of their own personal values and biases and recognize ways in which these values and 
biases affect the teaching and learning of students.  They resist racism and acts of intolerance.  
Candidates appropriately manage their professional time spent in teaching responsibilities to ensure 
that academic goals are met.  They understand important elements of California and federal laws and 
procedures pertaining to the education of English learners, gifted students, and individuals with 
disabilities, including implications for their placement in classrooms.  Candidates can identify 
suspected cases of child abuse, neglect, or sexual harassment.  They maintain a non-hostile classroom 
environment.  They carry out laws and district guidelines for reporting such cases.  They understand 
and implement school and district policies and state and federal law in responding to inappropriate or 
violent student behavior.   
 
Candidates for a Teaching Credential understand and honor legal and professional obligations to 
protect the privacy, health, and safety of students, families, and other school professionals.  They are 
aware of and act in accordance with ethical considerations and they model ethical behaviors for 
students.  Candidates understand and honor all laws relating to professional misconduct and moral 
fitness. 
 
TPE 13:  Professional Growth 
 

Candidates for a Teaching Credential evaluate their own teaching practices and subject matter 
knowledge in light of information about the state-adopted academic content standards for students and 
student learning.  They improve their teaching practices by soliciting feedback and engaging in cycles 
of planning, teaching, reflecting, discerning problems, and applying new strategies.  Candidates use 
reflection and feedback to formulate and prioritize goals for increasing their subject matter knowledge 
and teaching effectiveness.   


